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A Study on the Contribution of Teacher Preparation Curricula to the
Pre-service Teachers’ Feeling of Preparedness to Teach from the

Perspective of Efficacy Expectation

WU Zong-jin, RAO Cong-man

(Institute of International and Comparative Education, Northeast Normal University, Changchun 130024, China)

Abstract: Under the background of improving teacher preparation quality, it is essential to reveal the
complex connections between the formation of teacher’s capacities and various curricula of teacher prepara-
tion. From the perspective of efficacy expectation and taking D University as a case, the research used
questionnaire and interview to investigate pre-service teachers’ feeling of preparedness to teach and the
contributions of various teacher preparation curricula to their feeling of preparedness. The study found
that: pre-service teachers showed a high level of self-confidence in their preparedness to teach, but they
still needed to be improved in some respects; pre-service teachers’ high level of confidence in professional i-
deas and ethics was influenced by four-year teacher preparation process and the atmosphere of teacher edu-
cation in normal universities instead of a specific course; subject-related curricula and teaching practice in
teacher preparation had a greater contribution to pre-service teachers’ feeling of preparedness to teach; and
the contribution of general education curricula, general pedagogical education curricula and school intern-
ship to pre-service teachers’ feeling of preparedness to teach was regarded minor. But it is not appropriate
to conclude that such curricula were not important as they were not up to the expected function of these
curricula.

Key words: teacher education; pre-service teacher; feeling of preparedness to teach;teacher education

curricula



